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Abstract

The work carried out a socio-philosophical analysis of the transit of cultural values of the
indigenous peoples of Africa, as a result of which it was shown that a number of uncertainties
remain to this day associated with the inclusion of national languages of indigenous peoples in
the educational process. Thus, the question remains as to how much it is necessary to combine the
teaching of national and state languages, whether it is worth building the entire educational
process only on teaching these languages or using languages that provide more opportunities for
professional implementation, for example, easier admission to higher educational institutions, and
reduce barriers of intercultural communication. Therefore, when choosing a form of education in
the native language, one should take into account the need for further socialization of young
people, the need to be able to fully use the state languages.

Conclusion. The national language is often the only tool for preserving the cultural values of
the indigenous population, while its loss also means the loss of national identity and self-
consciousness. Despite significant pressure from the metropolises, national languages were not
lost, because, being a component of culture, they acquire its main quality - the tendency to
constantly include new elements and transformation. Not only the national language of small
indigenous peoples is a condition for the preservation of culture, but something else is also true:
culture is an object for language acquisition, since teaching it without taking into account national
cultural characteristics is ineffective.
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Introduction

The practice of schooling of indigenous peoples in various regions of the world suggests that the
simple unification of the educational process leads to the loss of cultural identity, a decrease in the
cultural diversity of the peoples of the world. In the context of globalization, this problem is
significantly exacerbated due to the fact that the amount of information traffic in less common
languages is decreasing every year, while even the most significant languages for the world cultural
heritage are experiencing a crisis associated with an increasing number of borrowings from English.

The measures taken by the state and public organizations to maintain linguistic diversity are not
always sufficient, especially when there are a significant number of languages. Under these conditions,
only the languages of indigenous peoples, which are the most significant in terms of the number of
speakers, are supported through the implementation of part of the educational process in national
languages in general education schools in the area of their compact residence. Under these conditions,
the search for a form of transmission of the “cultural code” is a very relevant topic, and it is also
becoming increasingly important to study the experience of the indigenous peoples of Africa in
preserving cultural diversity, where, in the absence of a sufficient level of development of educational
institutions and the scientific study of indigenous languages, not only languages are preserved but also
the cultural values of indigenous peoples. This experience is interesting for studying the cultural
development of small indigenous peoples in various regions of Russia in the context of a constant
increase in interethnic interaction and globalization.

Main content

Native language teaching as a tool for transmitting the cultural code of an ethnic group or territory
is the subject of a significant amount of research. Conventionally, they can be divided into works that
consider various institutional aspects of the problem under consideration. For example, in relation to
the cultures of Africa, this topic was considered in works devoted to teaching reading and writing
outside and within the framework of school education. Another area of research was the consideration
of literacy within the framework of the cultural development of territories, including with the aim of
identifying the ontological components of the stages of development of the process of transferring the
cultural code of the territory. In the socio-cultural framework, the practice of developing a system of
teaching reading and writing in the native language was considered in conditions when a certain
language did not have its own written language.

A fundamentally different direction of research in this area is represented by works that consider
the ethnographic aspects of teaching literacy as a tool for transmitting the "cultural code”, some of
which are directly related to the study of the customs and rituals of the peoples of Africa, while others
are devoted to various linguistic issues.

Thus, research in the field of the transfer of cultural values in the teaching of native speech is of an
interdisciplinary nature, including such areas sti of modern science, such as cultural studies,
ethnography, sociology of rural life, linguistics and pedagogy.

Historically, during the colonial era in Africa, there was a serious suppression of local writing and
culture at the expense of the languages of the metropolitan countries - English, French or Portuguese. By
the time of independence, a small number of national languages were widely spoken. First of all, they
should include Swahili in Tanzania and the Amharic language, common in Ethiopia [ibid.]. The reason
for the preservation of these languages was the significant efforts of the governments of these countries
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to preserve their language. At the same time, later studies have shown that the preservation of the national
cultures of these countries is primarily due to the widespread use of national languages in the education
system. The course towards the preservation of national culture and national identity has become a key
one for countries in this period and in conditions when there was one or two national languages in the
country, and led to the fact that the goals set were achieved. Under these conditions, it was quite simple
to organize the training of teachers, the creation of special programs and teaching aids.

However, these goals could not be achieved in all cases. In the case of indigenous peoples, the
problem of teaching writing was not solved for quite a long time. Despite the fact that UNESCO
adopted a document supported by all UN countries on the need to preserve the languages of indigenous
peoples, only in the 21st century did education in the native language become available virtually
everywhere in most regions of the world. If in the 50s in Africa education was carried out only in
English, French and Portuguese, then by 2004 more than 50 languages were used in the pedagogical
process. To this end, specialized programs have been created, such as PROPELCA, used in Cameroon,
in which even languages spoken by less than 2% of the local population participated. The action of this
program extended to 29 languages of the north-west of Cameroon, the number of native speakers
ranged from 80 to 150 thousand. It should be noted that the purpose of this program was not only the
development of languages, but also the preservation of the cultural values of indigenous peoples, the
preservation of national identity.

The generalization of the experience of implementing educational programs in the native language
showed not only significant improvements in the process of preserving and transmitting cultural values,
but also an improvement in the social climate in the habitat of small indigenous peoples, and the
expansion of social ties. It was also noted that identifying children as members of a certain commune
or ethnic group, demonstrating a certain cultural identity made their lives safer, and teaching in a
language understandable to students more understandable. All these positive aspects were noted in the
preamble of the normative document developing approaches to the preservation of the linguistic
diversity of Africa, the Asmara Declaration on African Languages.

However, there are still a number of uncertainties associated with the inclusion of national
languages of small peoples in the educational process. Firstly, the question of how much it is necessary
to combine teaching national and state languages remains unresolved, whether it is worth building the
entire educational process only on teaching these languages or using languages that provide more
opportunities for professional realization, for example, easier admission to higher educational
institutions, and reduce barriers to intercultural communication. In particular, the negative effect of the
excessive use of national languages was shown in a number of studies on the indigenous peoples of
Brazil, where the created conditions for the availability of work and study led to the fact that the
indigenous peoples actually completely abandoned education in their languages, despite the availability
of widely available public mother tongue education programs [Plastow, 2012]. Therefore, when
choosing a form of education in the native language, one should take into account the need for further
socialization of young people, the need to be able to fully use the state languages.

According to a number of researchers, the culture of the indigenous peoples of Africa over the past
200 years has not had enough opportunities for development and survival. After gaining independence,
African countries did not have time to create institutional conditions to support national cultures, as
globalization began to have a significant impact on them. Currently, writing is almost the only tool for
preserving culture, in fact, its key element. Thus, the use of native speech for the preservation of cultural
values became the source of the emergence of a new socio-cultural space - places of compact residence
of the indigenous population.
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However, at the same time, studies show that attempts to artificially preserve a culture or language
unchanged lead to its extinction, since the peculiarity of the development of culture lies in its constant
variability, the inclusion of new elements in it. The colonial period caused the loss of many elements
of the cultural diversity of Africa, in fact, the desire to join the values of one's ethnic group was not the
goal of the metropolises. In the post-colonial period, the cultures of the peoples inhabiting the countries
have become an object for study and protection. Thus, the preservation of cultural values became
possible only in the presence of their own language. This conclusion is confirmed by the example of
many other countries, including Russia, where, according to a significant number of ethnographic
studies, the loss of cultural traditions in the Russian-speaking countryside is more significant compared
to the countryside of the peoples living in the same territory, for example, the peoples of the Russian
north who speak languages of the Finno-Ugric group.

However, simple teaching of the native language with the help of standardized textbooks that are not
based on the need to convey the socio-cultural context of a particular ethnic group, according to a number
of researchers, is also ineffective, which was shown by the example of a number of studies conducted
when studying the process of mastering national languages with the number of speakers from 50 to 100
thousand people. Only when this component is taken into account, the pedagogical process will allow
avoiding conflicts of cross-cultural communication in the “school-family” relationship.

Conclusion

The national language is often the only tool for preserving the cultural values of the indigenous
population, while its loss also means the loss of national identity and self-consciousness. Despite
significant pressure from the metropolises, national languages were not lost, because, being a
component of culture, they acquire its main quality - the tendency to constantly include new elements
and transformation. Not only the national language of small indigenous peoples is a condition for the
preservation of culture, but something else is also true: culture is an object for language acquisition,
since teaching it without taking into account national cultural characteristics is ineffective.
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AHHOTANUA

B pabote mpoBeneH conuanbHO-QUIOCOPCKUN aHAIM3 TpaH3UTa KYJIbTYPHBIX LIEHHOCTEH
KOPEHHBIX HapoJ0B A(QpUKHU B pe3yibTaTe KOTOPOro ObLIO MOKa3aHo, YTO IO HACTOSIIEr0 BpEMEHU
COXpaHsSeTCs psJl HEOINpPEJeNIEHHOCTEH, CBA3aHHBIX C BKJIIOYEHHEM HAalMOHAIbHBIX S3BIKOB
MaJIOUUCIIEHHBIX HapoJ0B B 00pa3oBaTeNbHBIN mporecc. Tak, 0CTaeTcsi HEpPEeUIeHHbIM BONPOC O
TOM, HacKOJIbKO HEOOXOJIMMO coyeTaTb OOyueHHE HAIMOHAJIBHBIM M T'OCYJIaPCTBEHHBIM SI3bIKAM,
CTOUT JIM BeCh 0Opa30BaTENbHBIN MPOILIECC CTPOUTH TOJBKO Ha OOYYEHHUHU JAaHHBIM S3bIKAM WM
UCIOJIb30BATh A3BIKM, MO3BOJISIOMME O0ecreyrBaTh OOJbIe BO3MOXKHOCTEH MpodecCHOHATbHON
peanu3aium, HanpuMmep 0ojiee MpOCToe MOCTYIJIEHHE B BBICIINE YUeOHbIE 3aBE/ICHUS, U CHUXKATb
Oapbepbl MEXKYJIbTYpHOH KoMMyHUKaluu. [loaToMy npu BeiOOpe GopMbl 00yueHUs: Ha POJTHOM
S3bIKE  CJEIyeT y4YWUThIBaTh HEOOXOJUMOCTb  JajibHEHIIeW COLMaIM3alUd  MOJOJIEKH,
HE00XO0IMMOCTh UMETh BO3MOXHOCTb MOJIHOLIEHHO UCIOJIb30BaTh I'OCY1aPCTBEHHBIE SI3bIKH.

3axmoyeHne. HanumoHanbHBIM  A3BIK  YacTO SBJISIETCS EIUHCTBEHHBIM HHCTPYMEHTOM
COXpPaHEHHUS KYJIbTYPHBIX [IEHHOCTEH KOPEHHOTO HAaCEJIEHUSs, ITPH 3TOM €ro MOoTepsi 03HAYAET TaKXKe
U MOTEPI0 HAIIMOHAIBHON MIEHTUYHOCTU U caMOcO3HaHusl. HecMOTpsl Ha 3HaUMTENbHOE JaBlIeHNE
CO CTOPOHBI METPONOJMN, HAIMOHAJIBHBIC S3BIKM HE OBUIM yTpaueHbl, TaKk Kak, SBJSAICH
KOMIIOHEHTOM KYJBTYpbI, IPHOOPETAIOT €€ OCHOBHOE KAa4eCTBO — CKJIOHHOCTh K MOCTOSITHHOMY
BKJIIOYEHHUIO HOBBIX JJIEMEHTOB M TpaHcpopmanuu. He TOIbKO HallMOHAIBHBIA  S3BIK
MaJIOUUCIIEHHBIX KOPEHHBIX HAPOJIOB SIBISIETCS YCIOBUEM COXPAHEHUs KYJIbTYPBbl, BEDHO U JIpyroe:
KyJnbTypa sBIseTCss OOBEKTOM JMJIsi YCBOGHMs sI3bIKa, TaK Kak oOydeHue eMmy Oe3 ydera
HAIIMOHAJIBHBIX KYJIBTYPHBIX OCOOCHHOCTEH SBIIsIeTCS] HEA()(HEKTUBHBIM.
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