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Abstract

The article aims to identify effective means and ways of forming and developing the aesthetic
experience of art students. The author examines the central concept of the work — “aesthetic
experience” and reveals the potential for the formation of aesthetic experience for the successful
implementation of professional activities of students at the postgraduate stage. The article reflects
the means of developing the aesthetic experience of art students through the resources of the space
of a modern university. The author notes that developed aesthetic experience is a necessary
element in the formation of the personality of a future specialist in the field of artistic and aesthetic
activity, since it assumes that the student has a readiness for emotional and at the same time
intellectual perception of objects of reality for the purpose of their artistic embodiment in the
creative process. In this work, the author summarizes those ways and means of the educational
organization space that are capable of exerting a qualitative influence onthe level of formation of
the aesthetic experience of art students.

Publishing House "ANALITIKARODIS" (analitikarodis@yandex.ru) http://publishing-vak

For citation
Wang Xingye (2024) Formation and Development of Aesthetic Experience in Art Students
Within University Educational Environment. Pedagogicheskii zhurnal [Pedagogical Journal], 14
(12A), pp. 91-96.

Keywords
Aesthetic experience, art education, higher education, university educational space, art
students.

Formation and development of aesthetic experience ...


https://mailto:wangxingye@mail.ru/

92 Pedagogical Journal. 2024, Vol. 14, Is. 12A

Introduction

The modern university is a special educational space, which is called upon to have a comprehensive
impact on the personality of a future specialist. The comprehensive nature of the impact of the
educational space determines the development of a whole range of professional and supra-professional
competencies in students, recorded in state regulatory documents. In this regard, it becomes relevant to
identify the potential of the educational environment of an art university in the practice of forming the
aesthetic experience of art students, for whom the aesthetic perception of objects of reality and
understanding of beauty are one of the obligatory components of both internal personal culture and
professional self-awareness, an element that allows them to effectively carry out their professional
duties at the postgraduate stage.

The concept of “aesthetic experience” and its influence on the formation
of a future specialistartist

The aesthetic field is a uniqgue combination of components from various branches of scientific
knowledge (philosophy, psychology, cultural studies, etc.). It is symptomatic that the basic
characteristics of the aesthetic, the understanding of the beautiful, are determined by philosophy. From
a philosophical point of view, aesthetic experience is nothing more than the perception and awareness
of the beauty. Moreover, this phenomenon is recognized by researchers as difficult to study, since the
perception of beauty is determined by the spiritual experiences of the individual recipient.
Consequently, the concept of aesthetic experience cannot be unified, since, according to the accurate
observation of P. A. Gordeev, it turns out to be determmed by the “sensitivity of the soul itself to being”
[Gordeev, 2017, 119].

Being as such is considered in the work of L. M. Gavrilina as a level that is located hierarchically
above everyday life. And it is the aesthetic experience as an intellectual and emotional reaction of the
recipient to the diversity of “expressive forms of the surrounding world” that allows a person to escape
from everyday life, becoming involved in higher spiritual values [Gavrilina, 2018, 256]. And the very
process of the action of the aesthetic experience of the subject of perception (and this term is often
considered precisely as a process) is characterized by researchers as a “translation” of things “from
everyday life to aesthetic reality” [Popov, 2022, 831].

Despite its deep philosophical essence, the term “aesthetic experience” is actively developed by
researchers in the field of pedagogy and psychology, in particular, in those aspects when it comes to
training specialists in creative and aesthetic fields. Undoubtedly, in modern scientific literature on the
issue, attempts have been made more than once to define the concept in question. For example, 1. N.
Soldatova reveals the essence of the term “aesthetic experience” by referring to the psychological
essence of man, calling the process and result of perception of beauty a “personal neoplasm”, which is
determined by the student’s desire to develop his aesthetic taste, immerse himself in the world of
spiritual values, experience the beauty and feel aspecial need for this, distinguish between the beautiful
and the ugly, and also be in a state of continuous search for the meaning of the beautiful, including
through creative activity [Soldatova, 2019, 182].

In psychological and pedagogical thought, the concept of “aesthetic experience” is closely
associated with the development of an individual’s aesthetic culture, which is embodied both in the
system of aesthetic knowledge and in practical (in particular, creative) activity. Aesthetic experience,
according to the fruitful, as we think, opinion of O. I. Savitskaya, is an organic connection between the
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perception of beauty, aesthetic feeling and aesthetic ideas, embodied in the creative process
[Savitskaya, 2013, 55].

Consequently, aesthetic experience can be formed and developed only under those conditions when
the student receives the greatest freedom in establishing contacts with the surrounding world (people,
nature) and expresses his emotional and intellectual perception of the phenomena and objects of reality
through creative activity, which turns out to be the leading one in the activities of artists. At the stage
of formation of professional self-identification, socialization and entry into the field of the chosen
specialty, it is the university that must ensure high-quality and comprehensive development of the
student, including through the use of the resources of the university educational space.

The educational space of the university as an effective tool for the
formation and development of the aesthetic experience of art students

Modern scientific literature uses the concept of “educational space” quite widely, which determines
alarge number of definitions of this term formulated by researchers. As the most fruitful, we will define
the interpretation of the educational space given by Yu. A. Podlubny, who, based on a study of the
historiography of the term, concludes that the educational space is a set of “conditions and factors that
are somehow interconnected and influence a person’s education” [Podlubny, 2023, 55]. The personal
focus of education determines the need to form and develop students’ aesthetic experience as a
component of the professional activity of a future artist.

As L. M. Gauvrilina rightly notes, a person can form and develop aesthetic experience only in the
conditions of living aesthetic situations, i.e. those events when the recipient (the subject of perception
of beauty) is in direct contact “with the object of aesthetic experience” [Gavrilina, 2018, 257]. A
professional artist in the creative process constantly interacts with objects of reality for the purpose of
their artistic comprehension, creative processing and display. Consequently, the development of
aesthetic experience at the university should be given more attention by teachers, and all available
resources of the university educational space should be involved in this process.

Traditionally, among the components of the educational environment of a higher education
organization, the material-subject, subject-social, motivational-value, technological and personal-
psychological components are identified [Lodde, 2020], which, when implemented in the system, allow
organizing the process of instilling in students value-based professional orientations, as well as
situations of mastering professional experience (both in specially created conditions and
unconsciously) [Ponomarev, 2014, 41].

Based on the definition cited abowve, the university, with all its components of the educational
environment, is called upon to create conditions for students to experience an aesthetic situation.
Consequently, by means of the material and subject environment, the university encourages students
to more frequently turn to examples of fine art. This is facilitated, for example, by organizing
exhibitions of works by both recognized masters (on a certain topic) and beginning artists (for example,
the students themselves). When perceiving examples of fine art, students are given the opportunity to
emotionally and intellectually perceive the works, which leads to discussion in the group.

The technological (or methodological) component of the university educational environment
extends its sphere of influence to both the classroom and independent activities of students. In the
arsenal of teachers acting as organizers and coordinators of the training of future artists, there is a mass
of didactic and methodological tools that allow them to support students in revealing their emotional
perception of beauty and instill a value-based attitude towards art [Deligavuryan, 2023, 29]. The
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methodological and technological tools used by teachers in classes allow for the implementation of the
tasks of higher art education in developing students’ aesthetic experience. In particular, this concerns
those technologies that are based on dialogic communication, for example, when solving case
assignments, problem-based learning, implementing the technology of developing critical thinking, and
project-research activities. In the process of communication when analyzing examples of fine art,
students have the opportunity not so much to perceive asto comprehend what they saw, to comprehend
the author’s technique, which allowed him to convey the beauty. Academic drawing and drawing from
life have great potential in this regard, since these forms of creative activity actualize the skills of
analyzing the object of the image [Alekseeva, 2016, 153]. In addition, experiencing an aesthetic
situation occurs during the period of plein air practice, since students are in direct contact with the
natural and surrounding world.

The motivational-value and personal-psychological components of the educational space of the
university especially clearly demonstrate their potential in the organization of extracurricular work with
students. Here, events that involve live communication between representatives of the profession and
students are effective. Currently (in place of traditional master classes), meetings in the pitching session
format are gaining popularity, when participants have the opportunity to actively engage in the
innovative activities of a specialist presenting the product of his own creative work. One of the leading
missions of the university in developing students’ aesthetic experience lies in expanding contacts for
the implementation of professional communication and the exchange of professional knowledge.

Conclusion

Thus, the educational space of amodern art university has a holistic influence on the formation and
development of students’ aesthetic experience through the tools of the university’s material and subject
environment, technological and methodological components, as well as through the students’
classroom and extracurricular activities.

In connection with this situation, it seems possible to outline a range of recommendations that will
have a positive impact on the effectiveness of the process of forming the aesthetic experience of future
artists. Among them: expansion of the methodological and technological tools of teachers in the
classroom and extracurricular activities of students-future artists due to interactive forms of organizing
classes; development of contacts of the university with third-party organizations and specialists with
the aim of holding events for the exchange of professional experience with a clear practical focus
(master classes, pitching sessions, etc.); providing more opportunities for students to experience
aesthetic situations in direct interaction with objects of real life (plein air).
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AHHOTaAIUA

[lenmbi0 CTAaThU SIBIISCTCSI BBIABICHUE Y(PPESKTUBHBIX CPEICTB U CIOCOOOB (HOPMHUPOBAHUS U
pPa3BUTHUS ACTETUYECKOIO OIbITa CTYACHTOB-XYI0KHUKOB. ABTOp pPaccMaTpuBaET LEHTPaJIbHOE
MOHSATHE PAOOTHI — «ACTETUYECKUM OITBIT» U PACKPBIBACT MOTEHIIHAT (POPMUPOBAHUS ICTETUIECKOTO
OMBITA I YCIENHON peanu3aluu MpOoPeCCHOHATBLHON AEATENbHOCTH CTYJACHTOB Ha JTare
aclUpaHTypbl. B cTaThe OTpakeHBI CpEACTBa Pa3BUTHUS SCTETUYECKOTO OIBITA CTYIACHTOB-
XyJO’)KHHUKOB 4Y€pe3 PECypChl MPOCTPAHCTBA COBPEMEHHOTO BY3a. ABTOp OTMEYaeT, 4TO
chOpMUPOBAHHBIN ACTETUYECKUH OMBIT SBJISETCS HEOOXOIMMBIM 3IEMEHTOM (HOPMHUPOBAHUS
JUYHOCTH OyayIIero CHenuaircTta B OO0JacTH XyI0KECTBEHHO-ICTETUUECKOW eATeIhHOCTH,
MOCKOJIBKY ~ TPEANOoJIaraeéT TOTOBHOCTh CTYJAEHTa K OSMOLMOHAIBHOMY U  OJIHOBPEMEHHO
WHTEIUICKTYATbHOMY BOCIIPUSITUIO OOBEKTOB JECHCTBUTEIBHOCTH C IIEJBI0 MX XYI0KECTBEHHOTO
BOILIOIICHHUSI B TBOPYECKOM Iporiecce. B manHoit pabote aBTop 0000IaeT T€ CrOCcCOObI U CpeaCcTBa
OpraHu3aluyd 00pa30BaTEIIBHOTO IMPOCTPAHCTBA, KOTOPHIE CIIOCOOHBI KAYECTBEHHO BJIUATH HA
ypOBEHb CHOPMHPOBAHHOCTH 3CTETUYECKOTO OMBITA CTYICHTOB -XYI0KHUKOB.
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