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Abstract

The article presents one of the most important problems of modern society - inclusive
professional education. The specifics of teaching a foreign language to hard of hearing students
are revealed. The author points out that it cannot be conducted with existing methods and
techniques used for teaching people with normal hearing. It concerns not only the physiological
problems of these students, but also the psychological ones. The author notes the presence of such
negative states as self-doubt, fear, dependence on parents (relatives), etc. The result of studying
any foreign language is the formation of students’ communicative competence. The goal of
training people with hearing impairment (hard of hearing) is as close as possible to this, but it is
achieved in other ways, taking into account the individual characteristics of these students. The
article discusses modern approaches, methods and techniques used in teaching a foreign language
to hard of hearing students. The personality of the teacher, whose psychological and
methodological preparation is one of the key problems in organizing inclusive education, plays
an important role in this process. The effectiveness of this education depends on the creation of
adapted educational programs, the development of an individual educational vector for a student
with disabilities, and the selection of necessary teaching aids.
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Introduction

The problem of higher education for disabled people is very relevant today. The legislation of the
Russian Federation, in accordance with the fundamental international documents in the field of
education, keeps the principle of equal rights to education for disabled people. Getting an education by
people of this category is one of the basic and inalienable conditions for their successful socialization,
ensuring their full participation in society, effective self-realization in different types of professional
and social activities. At the same time, the accessibility of higher education for disabled people with
various nosologies should be fully ensured. Today, in Russian society, in accordance with the Federal
Law “On Ratification of the Convention on the Rights of Disabled People”, a set of measures is being
taken to ensure the necessary level of life and social protection of disabled people. These measures
comprise the development of life and social skills, the realization of the rights to education, the
employment assistance, the creation of an accessible environment, including the access to information
(the use of sign language, Braille and other communication methods and formats), rehabilitation and
other measures. The socialization of disabled people requires the society and the state to review the
system of attitude towards them, the recognition and realization of their rights to provide equal
opportunities in different areas of life, including professional education. The Constitution of the
Russian Federation establishes the right to education for everyone. The constitutional right of disabled
people to quality and affordable education is reflected in the Federal Law of December 29, 2012 273-
FL “On Education in the Russian Federation”. Disabled people should participate in the educational
process, as far as possible, since a person's social position is formed during the educational period.
Their inclusion in the socio-educational environment of the educational organization is a necessary
condition for the development of personal qualities.

For this, a very important factor is the creation of an adapted educational program of higher
education, which is a set of educational and methodological documentation that regulates the content,
organization and assessment of disabled students’ and graduates’ teaching quality in the direction of
preparation (specialty) of higher education [Koreneva, Chernysheva, Akimova, 2016]. The adaptation
module (discipline) is an element of the adapted educational program of higher education aimed at
minimizing and eliminating the influence of health restrictions in the formation of necessary
competencies of disabled students, as well as individual correction of educational and communicative
skills that contribute to the development of the educational program, social and professional adaptation
of disabled students.

Inclusive professional education

Inclusive education is the process of general education development, which means the access to
education for all, in terms of adaptation to different needs of the students, which provides the access to
education for the students with special educational needs [Pugachev, 2012].

Inclusive professional education is a specially organized process of achievements of its normative
results - competencies, presented in Federal State Standards, allowing to carry out professional
activities in a certain field and (or) the work on specific professions by people with physical and (or)
psychological disabilities.

The need to consider the category of “inclusive professional education” is necessary to change the
view on professional educational process and realize that the modern system of professional education
is developing in a fundamentally different coordinate system, which is leading to the change of the role
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of all educational subjects. Therefore, the main issue of inclusive education remains the readiness of
the educational system itself.

Readiness means not only material preparation of the educational environment, legal and
organizational support of inclusive education, but also the tolerant attitude of all participants in the
educational process (students, teachers, heads of educational organizations) to the students with special
needs and disabilities. At the university, inclusive education is the inclusion of a student with
disabilities in the educational environment. The educational institution should be adapted and have all
the necessary conditions for comfortable teaching of a “special” student. Inclusion is the process of
transformation of the whole educational institution aimed at removing the barriers for equal and open
participation of all students, including the students with disabilities in the educational process and the
life of the university [Akimova, 2012].

The results of studies by many authors show that a society is not always capable of fully accepting
people with disabilities. So, L.F. Obukhova, T.V. Ryabova, M.N. Guslova, T.K. Sture note that young
people with disabilities, who are not behind healthy peers in intellectual development, are closed and
isolated from other people. The reason is the lack of a basic sense of trust in the world, a stable positive
self-esteem, sufficient motivation and communication skills [Obukhova, Ryabova, Guslova, Sture,
2000].

But if in everyday life a disabled person can regulate the process of interaction with his social
environment, then when he gets a professional education there is a constant need to communicate with
fellow students, teachers, methodists, etc. In this case, it is important to study students' attitude to people
with disabilities, their readiness for constructive communication and the provision of psychological and
social support.

The psychological and methodological readiness of teachers is one of the key problems in
organizing inclusive education. Its solution has several vectors: the creation of adapted educational
programs, the development of an individual educational route for the student, the selection of necessary
and adequate teaching aids on the basis of taking into account not only the nosology of the students,
but also their individual characteristics [Novozhilova, 2019].

Specific features of students with hearing impairment

Students with hearing impairment are a special category of students. In the educational process,
they often have difficulties due to the specifics of their psychophysical development. The category of
people with hearing impairment includes people with persistent bilateral impairment of auditory
function. Their verbal communication with other people is difficult due to hearing loss or is impossible
at all (deafness). Hearing loss is a disease characterized by hearing impairment. Often, hearing loss
appears in childhood. Children with hearing loss are hard of hearing. Deafness is a complete hearing
loss or such a degree when speech perception becomes impossible. Absolute deafness is rare. Usually
there are some “remnants” of hearing that make it possible to perceive very loud sounds (over 90 db),
including some speech sounds made over the ear with a loud voice or scream [Zykova, 1999].

12 thousand people with a direct hearing impairment were registered only in 2015, which was
approximately 2% of the total number of people with disabilities. However, according to the All-
Russian Society of the Deaf, approximately 8-9 million people in Russia have various hearing
impairments. Among them, there are about 1.5 million people with severe hearing impairment, and
250-300 thousand are absolutely deaf. Moreover, according to the World Health Organization, hearing
impairment is a significant social problem, since only 1.1 billion young people are at risk of hearing
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loss due to noise exposure in places of entertainment.

Hearing impairment and the resulting underdevelopment of speech make an originality in the
development of such a person. Deaf / hard of hearing can have the following features of speech
development: pronunciation disorders; insufficient assimilation of the word sound composition, which
is shown in pronunciation errors and spelling of words. At the lexical level, students with hearing
impairment have a limited vocabulary, inaccurate understanding and incorrect use of words, often
associated with incomplete mastery of the contextual meaning. The disadvantages of the grammatical
speech structure, especially the assimilation and reproduction of known speech (grammatical)
constructions can also cause difficulties of orientation at the syntactic level, expressed in the difficulties
of perceiving untraditional word order (phrases) and limited understanding of the read text by deaf /
hard of hearing learners. On the basis of oral speech disorders, writing disorder occurs, which appears
in the form of various dysgraphias and agrammatisms. Dysgraphia is a partial disorder of the writing
process associated with the insufficient formation (or breakdown) of mental functions involved in the
implementation and control of written speech, shown by persistent, typical and repeated errors in
writing that do not disappear without purposeful training. Agrammatism is a special speech impairment,
shown in the difficulties of perception and construction of sentences in oral and written speech.

People with hearing impairment can have special characteristics not only in speech development,
but also in development of cognitive and personal spheres. Among the most significant characteristics
of the cognitive sphere, the following ones can be distinguished: reduced attention and its low level of
switching. Students with hearing impairment need some time to complete one educational action and
move to another one.

In addition, such students are characterized by less sustained attention and, consequently, greater
fatigue, as information is obtained on an auditory-visual basis. In contrast to the hearing student, who
relies on the visual analyzer during reading and explaining the material on the auditory one, the student
with hearing impairment constantly uses both analyzers. Deaf / hard of hearing people can have serious
difficulties in distributing attention when it is necessary to listen and write at the same time.

Memorization depends on the way of presenting the material, so it is difficult to memorize, save
and reproduce the speech material of words, sentences and texts. The memorization of hearing impaired
students is distinguished by the fact that the images of memorized objects are less organized than those
of the students who hear (they are slowly remembered and faster forgotten), the teaching process
requires the use of additional techniques to increase the efficiency of memorizing material. Features of
the emotional sphere development can be characterized by misunderstanding and difficulties in
differentiating the emotional manifestations of other people in specific situations, also due to limitations
in the perception of the emotional speech conveyed by intonation. Recognition and understanding of
emotions in people with hearing impairment is closely related to the visual perception of the
interlocutor’s facial expressions, which often leads to an erroneous or distorted perception of the real
situation (and, in some cases, to the emergence of interpersonal conflicts) without auditory
reinforcement.

Among the specific features of these students’ personality formation we can note the presence of
such negative states as self-doubt, fear, hypertrophic dependence on parents (relatives), or, conversely,
excessive self-esteem. The reaction to new circumstances (unknown tasks, situations, strangers) can be
different, but it is based on the fear of making mistakes: leaving, refusing to communicate with
strangers (teachers, groupmates, fellow students), “I don’t know, | don’t know how, I can’t”, sometimes
“withdrawal into oneself” or aggression. Deaf and hard of hearing students are less socially mature
(adapted in society) than their hearing peers: they are closed, prefer to communicate with people like
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them, and leave joint activities with hearing groupmates for fear of failure. The university teacher,
starting to work with deaf / hard-of-hearing students, must remember the features of their cognitive and
personal development for the most effective organization of the educational process [Solntseva,
Bykova, 2012].

Methods and techniques in teaching students with hearing impairment (hard of
hearing students) a foreign language

It is necessary to adapt and use the following teaching methods, which provide the most complete
transmission, perception, reproduction and processing of educational information in an accessible form:
— visual, explanatory and illustrative teaching methods contribute to mastering the basis of ideas and
concepts about the studied objects and phenomena. The project method is based on the
organization of collective research activity with separation of roles and responsibilities, mutual
assistance and support from other students, an interpreter or assistant will help the student cope

with the task;

— search-based training methods allow to develop the activity of people with hearing impairment
and emphasize the most important parts of information, which will be necessary for further
integrated professional development in the existing labor market;

— the peer-to-peer method allows to attract groupmates of a student with disability to solve problems
together, introduce an element of positive competitiveness in the educational process and increase
motivation, academic performance of all students in the group. Training teaching methods
provide repetition and conscious consolidating of the basic skills. When developing training
exercises, teachers should take into account student's real intellectual abilities and ensure his
speech formation, the disclosure of his ability to adapt;

— accompanying teaching methods include providing comprehensive psychological and pedagogical
support to a student (determining the level of his intellectual abilities, creating specialized
didactic material, conducting remedial classes, etc.). When implementing this method, we should
consider a system of real assessment of students’ educational needs;

—assessment and reflexive teaching methods consist of introduction of integrated system
assessment, self-assessment [Artemenkova, Artemenko, Kalashnikova, 2019].

At the moment, the most promising approach to increase efficiency of teaching hearing impaired
people (hard of hearing) at university is considered to be the use of an intellectual teaching approach,
in which the interaction between the teacher and the students is based on the appropriate choice of the
intellectual teaching style [Cheng, Hu, Sin, 2016]. According to the model [Zhang, Sternberg, 2005],
which is widely used at present, intellectual styles are divided into three types:

1. The first type is characterized by students’ preference to complete tasks with a low degree of the
initial data structure, which requires the use of a creative approach in the formation of complex
decisions, allowing the students to show their individual qualities.

2. The second type is characterized by students’ preference to complete tasks with a high degree of
the initial data structure, which allows them to use simple methods built on the basis of traditional
approaches. In this case, the role of collective thinking is increasing.

3. The third type is a combination of the two types mentioned above, where the degree of
involvement of each of them depends on the type of the task and the personal characteristics of every
student.

As theoretical and practical studies [Cheng, Hu, Sin, 2016], conducted by some scientists, have
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shown that students who are hearing impaired, use the second type, this imposes a number of limitations
in organizing the educational process.

A teacher, training students with disabilities is in special conditions that differ from the usual
educational environment. The problem is that generally accepted teaching methods and techniques are
not suitable for the students with disabilities. Let’s take the traditional English lesson. Visual perception
is combined with listening and consolidated by written and oral exercises. Now imagine that in front
of you are hard of hearing students. You cannot use listening, fully work with texts, etc.

Teaching a foreign language in case of auditory impairment cannot be carried out by direct use of
existing methods used in teaching people with normal hearing. The reasons for this are much deeper
than just physical difficulties associated with a loss or hearing impairment. These people have the
different perception of speech; they have different ways of forming verbal speech, mastering the
grammatical structure of the language, and developing language generalizations. These factors create
the need to develop special methods for teaching such people a foreign language. Our task as teachers
of a foreign language is to make the most effective methods for teaching this special group of students.

Starting to study a foreign language, students with hearing impairment already have some
experience in targeted language studying and transfer the formed skills to master a new language. This
particular quality of such students is an important factor that positively affects the effectiveness of
teaching. This factor should be taken into account in the educational process, as the difficulties of
students studying a foreign language related to impaired auditory function are compensated to a certain
extent.

Teaching students with hearing impairment a foreign language can be based on many of the
methods and techniques that have been presented theoretically and worked out by a long practice. These
methods are used in the special education of deaf and hard of hearing people studying their native
language. At the same time, an important distinctive feature of teaching a foreign language to students
with impaired auditory function, in comparison with their teaching the native language, is the fact that
starting studying a foreign language, they can already speak and write verbally. The importance of this
fact is determined by the fundamental significance of the role of native language.

When teaching students with hearing impairment (hard of hearing students), it is important to teach
them mastering the English written speech. Writing is the most important tool of mastering the language
by deaf and hard of hearing students. The new oral language material should be introduced
simultaneously with its written and transcribed forms. The written form should be used to have a
dialogic or monological speech, reproduced by students for educational purposes [Nabokova, 2005].

As mentioned earlier, hearing impaired people perceive speech differently. But here we need to
remember that they are good at reading lips. A lot in this case depends on the teacher: he should have
expressive speech and clear articulation, otherwise students will have little chance to read lips. Here
we can use visual aids: for example, showing a picture of an apple, say the word very clearly. This must
be done in such a way that a person can understand what needs to be done with his speech apparatus in
order to pronounce sounds correctly. When teaching phonetics, we can actively use multimedia and
interactive forms of teaching. When students see a close-up speech apparatus on the projector, they are
more likely to understand how to pronounce sounds correctly. Using interactive forms, including
pictures, diagrams, tables, the teacher has the opportunity to present the phonetic course in detail and
clearly.

The use of visual aids when working with hard of hearing students can be considered as one of the
most important and necessary components of each lesson [Borisova, 1982]. Visualization of
educational material is worth a thousand words, allowing them to explain their meaning, for example,
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grammatical structures without their oral explanation, which is especially important in work with the
hearing impaired. We can distinguish the following types of visual aids that are easy to implement and
effective in educational activities:

Images are good for representing nouns, adjectives and simple sentence constructions. If it is
possible, you can use your own photos, photographs of the city, streets, places, etc., which can be
familiar to the students.

Diagrams and graphs are used to illustrate comparative and superlative forms of adjectives and
adverbs.

Contrasts, to show the antonym or the word opposite to the given one, is the right way to present
its meaning without an oral explanation.

Realities (getting to know real life) are an effective visual support at the English lesson. Realities
mean real, authentic objects. For example, if at the lesson students get acquainted with booking a hotel
room, they will be more interested if they have a real hotel brochure. Realities are very effective and
interesting to use as the basis for the role-play.

Video footage is an excellent way to attract students’ attention. We can work with the whole
material, as well as with the short episodes. The obligatory part, which must be presented in every video
with which work is carried out, is subtitles.

PowerPoint presentations are extremely useful in work; they perfectly keep the attention of the
audience and help maintain the fast dynamics of the lesson.

Posters are the most important element in the design of a foreign language classroom. It is much
easier to point out the necessary material on the poster than to explain for a long time. Being very
simple in their using and making up, they perfectly give the necessary information brightly and
colorfully.

When we work with the hard of hearing students, the work with texts is very important, where we
can use the following techniques:

— presentation of the text with highlighted new words necessary for studying;

— translation of the new words into Russian;

— learning the meaning of the words with the help of different types of visibility;

— written answers to questions on the content of the text (correct and incorrect statements);
— making up mini-messages and expressing own opinion on the content of the text.

Conclusions

A foreign language as a subject contributes to the development of communicative culture and
expands the cognitive abilities of students. It is considered that teaching a foreign language creates the
conditions for the communicative and psychological adaptation of people with different hearing loss to
the new language world, helps to overcome further psychological barriers in using a foreign language
as a means of communication, introduces students to a new social experience by expanding played
social roles, close to real life in situations of everyday and university communication, forms students'
willingness and ability to speak a foreign language taking into account their speech capabilities and
needs . It is important to remember that students with hearing impairment can study a foreign language,
and they will be able to get a good professional education.

The development of new methods and technologies in teaching students with hearing impairment
a foreign language is aimed at facilitating and making more effective the process of learning a foreign
language. The modern technologies optimize the educational process, however, some of them are
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unfortunately general, which makes teachers supplement and modify them. It is necessary to continue
active work in this area, as it is important to remember that every person has the right to education and
the task of all educational figures should be the creation of such methods and techniques that would
allow all students to develop and reveal their abilities.
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AHHOTAIIUA

B craree mpencraBieHa oaHa W3 AKTyalbHBIX MPOOJEM COBPEMEHHOTO oOmiecTBa —
WHKJIIO3UBHOE  TNpodeccuoHalbHOE oOpa3oBaHue. PackpeiBaercs  crnenuduka 00yudeHUs
MHOCTPAHHOMY SI3bIKY CIA0OCIHBIIIANIUX CTYIEHTOB. ABTOP yKa3blBaeT Ha TO, UTO OHO HE MOKET
BECTHUCH MMYTEM MPSIMOT0 HCIIOIb30BAHUS CYIIECTBYIOUINX METOIOB U IPUEMOB, IPUMEHSEMBIX MPU
oOydeHUU JIMI, OO0JIAJAOIIMX HOPMAIBHBIM CiIyxoM. M 31eck pedb HJIET HE TOIBKO O
(bu3HONIOTHYeCKHX MpoOIeMax JaHHBIX CTYJIEHTOB, HO M O TNCHUXOJOTHYCCKHX. ABTOpP OTMEYaeT
HaJIMYME TaKUX HEraTUBHBIX COCTOSHUHM, KaK HEYBEPEHHOCTh B cebe, CTpaxX, 3aBHCHUMOCTbH OT
ponutenel (POACTBEHHHKOB) U T.A. TOrom u3yueHus Jr000r0 MHOCTPAHHOTO SI3bIKA SIBIISIETCA
(hopMHUpOBaHHE KOMMYHUKATHBHON KOMIIETCHIIMU CTYACHTOB. L{e)1b 00yUueHus JIHII ¢ HapyIIeHUSIMU
ciyxa (cmaboCIbIIIaIuX) MaKCUMAJIbHO TPUOJIMKEHA K JaHHOM, HO JOCTUTAETCS OHA JIPYTUMU
crocobaMu, y4YuThIBas MHAWBHyallbHbIe OCOOEHHOCTH STOM KaTeropuu CTYIeHTOB. B crarhe
paccMaTpuBalOTCS COBPEMEHHBIE MOJIXOAbI, METOABl U TEXHUKH, HCIOIb3yeMble B OOy4UeHHH
WHOCTPAHHOMY SI3BIKY CJIA0OCIBINIANIUX CTYIEHTOB. HeManoBakHYIO pOJb B JIAaHHOM IIpoOIlecce
UTPACT JIMIHOCTH TPEIOIABATEIS, Ubs IICHXO0JIOTO-METO/I0JIOTMYECKast TOTOBHOCTD SIBIISICTCS OHOU
W3 KIIOUEBBIX MPOOJIeM OpraHW3alliil HMHKIIO3UBHOTO 00pa3oBaHusA. D(PPEeKTUBHOCTH JAHHOTO
o0pa3oBaHMs 3aBUCUT OT CO3JAaHMs aJaNTHUPOBAHHBIX 00pa30BaTENbHBIX MpOrpamm, pa3paboTKu
WHJIMBHUIyATFHOTO 00pa3oBaTeNbHOrO BeKTOpa misi cryaeHta ¢ OB3, mombopa HEOOXOIMMBIX
Y4EOHBIX TTOCOOUH.
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