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Abstract

This article is devoted to the teaching of reading in English for academic program Agro-
engineering of agricultural higher educational institution. Here is given the research of the concept
of reading difficulty, as well as ways to identify and overcome the difficulties in reading in English
of future engineers of agricultural sector. The difficulties of reading can be partially solved by
using: 1) the positive transfer of general reading skills from Yakut and Russian to reading in a
foreign language; 2) transpositions of phenomena that have similar features with phenomena in
Yakut and Russian languages. It is shown that transfer is one of the natural mental processes of a
person, which like any other needs to be developed. To solve the tasks set, the following research
methods were used: the study and analysis of Russian literature on the research problem; the
analysis of the textbook "English for technical directions”; monitoring the learning process of
reading among the students of the first and the second courses; conversations with students and
lecturers. The research has allowed to come to the following conclusions: without considering the
positive interlingual and intra-linguistic transfer it is impossible to find a correct solution to the
problem of teaching reading students in English who has already had these reading skills in Yakut
and Russian languages.
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Introduction to the problem

Teaching students to read is one of the most important tasks of teaching a foreign language, a
valuable practical skill that will be needed by the overwhelming majority of university graduates and
will be most likely to be used in professional and self-education activities [Baryshnikov, 1999, 10].

At present, the general questions of the psychology of teaching reading are well studied and
methodologically sufficiently fully developed. However, “practical results of students in the field of
reading leave much to be desired” [Gal'skova, Gez, 2004, 230].

Proceeding from this, the purpose of our article is to consider issues such as the “difficulty of
reading”, as well as ways to identify and overcome the difficulties of reading in English for students of
1-2 courses for academic program Agro-engineering of agricultural higher educational institution.

The methodological basis for solving the problem posed was the work of such researchers as N.V.
Baryshnikov, N.D. Galskova, N.l. Gez, I.V. Karpov, Z.l. Klychnikova, A.V. Koledinova, A.N.
Sokolov, A.D. Klimentenko, A.A. Mirolyubov, S.K. Folomkina, A.V. Shchepilova and others.

Some researchers have identified the following as the main reasons for not being sufficiently highly
trained in reading in a non-linguistic university: [Kushnir, 1997, 83], “the lack of a differentiated
approach to the reading of texts in the specialty, lack of knowledge of the psychological characteristics
of a mature reader; using only such types of reading as reading for detail and skimming; poorly
developed teaching methods for different types of reading” [Gal'skova, Gez, 2004, 230].

Also, we should not forget that reading is a “complex thought process aimed at extracting
information” [Klychnikova, 1973, 6], contained in the text. Mature reading represents the organic unity
of the two sides of the reading process — technology and understanding. Accordingly, difficulties in
reading, depending on the stage of learning, the level of proficiency of a foreign language can be
associated with both the text and these two components of the reading process.

The difficulty of a foreign readable text is a “psycholinguistic phenomenon” [Tomina, 1985, 3],
which is matched with such factors as: “1) information richness of the text; 2) the compositional logical
structure of the text; 3) semantic categories implemented in the text; 4) language means of expressing
semantic information; 5) polygraphist design of the text; 6) the degree of approximation of the reader's
vocabulary, grammar and style of speech to the author's vocabulary, grammar and style; 7) experience
of the reader; 8) the reader’s knowledge of a large context and implication; 9) learning the ability to
read (technology, reading techniques); 10) the proper organization of the focus of attention when
reading; 11) emotional readiness of the reader, his interest in it, emotional sensitivity and emotional
empathy of the reader; 12) age peculiarities of the reader; 13) personality characteristics (character and
temperament)” [Klychnikova, 1983, 180].

Researchers have different assessments of the significance of the listed factors in determining text
difficulties for students.

The statement of the problem

What difficulties do students of agricultural higher educational institution have while reading
English texts in the specialty in the context of trilingualism?

Difficulties experienced by students in the process of reading foreign texts in agricultural higher
educational institution can be associated not only with the nature of readable text and language material,
but also “with the lack of appropriate reading mechanisms, such as visual perception, speech hearing,
comprehension, long-term and operational memory, probabilistic forecasting, linguistic and contextual
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conjecture, internal pronunciation” [Koledinova, 1999, 4]. All of these reading mechanisms develop in
a complex while reading, regardless of the language being studied and the age of the readers.

The analysis of the practice of teaching students to read in English in agricultural higher educational
institution confirms the opinion expressed in the methodology that students “have a linear way of
understanding. That is at the analytic-synthetic level of semantic perception, they most often do not
recognize lexical units and grammatical structures, but recognize them. It reduces level of
understanding. Linear perception of isolated lexical units is one of the main reasons for the lack of
understanding of foreign texts” [Baryshnikov, 1999, 30]. Linearity in the perception of the text
contradicts the essence of the process of reading, which consists in the search and selection of semantic
marks in the text [Sokolov, 1947, 183];

As a result, students have difficulty with the need to simultaneously solve linguistic and semantic
tasks. Accordingly, there is a slowdown in skills that allow to “see” the whole text; especially the ability
to predict, to understand the main idea of the text, to build a logical sequence of facts set forth in the
text, to draw conclusions from the text.

The revealed complex of difficulties can be compensated to some extent if the students, while
reading texts in English, realize the possibility of: I) positive transferring general reading skills from
native and Russian to reading in a foreign language; 1) transpositions of phenomena that have similar
features with phenomena in the native and Russian languages [Ivanova, 2009, 17].

How to ensure the transfer of already formed reading skills from the native, Russian to reading in
a foreign language?

The students' reading skills in their native Russian can be transferred to reading in a foreign
language if: 1) the formation of an appropriate attitude of students to English reading (from the very
beginning of teaching reading, orientation to understanding the meaning of the text and extracting
semantic information); 2) the implication of special teaching methods of reading used in their native
language by the teacher in reading foreign texts; 3) a specific sequence of mastering various types of
reading in English. It is considered advisable to start learning with skim reading, as a type of reading
that facilitates the transfer of relevant techniques of mature reading from the native language. Learning
reading is proposed to be introduced when students have already acquired certain skills in skim reading;
4) the use of easy-to-linguistic texts as the conditions of reading are close to the conditions of reading
in native language [Klimentenko, 1981, 290-291; Folomkina, 2005, 49-52].

Observing the proposed conditions for transfer, we consider it reasonable to make changes to the
third and fourth conditions, i.e. to start learning to read English texts with scanning. As the primary
understanding of general meaning of a foreign text as a whole is a necessary step that creates the basis
for more detailed work with the text. Reading for specific information can promote understanding of
the text which can be reached by search of obvious and latent supports. Reading for detail gives “more
accurate understanding due to grammatical and lexical analysis”. Repetitive holistic perception of the
text (skim reading/synthetic reading) gives “a complete and adequate understanding thanks to the
preceding analysis” [Karpov, 1950, 24].

We share the point of view of researchers that the success of the transfer of methods of activity
depends on how correctly the similarity of tasks, conditions and types of approaches for its solution is
assessed. It must be borne in mind when learning foreign reading.

What could be the linguistic source of transposition while reading?

So “there must be an appropriate layer, element, model for the implementation of transposition in
the linguistic experience of a student” [Shchepilova, 2003, 268]. According to E. Kellerman, the
transfer can be facilitated by a comparative analysis, which creates the necessary prerequisites for its

The difficulties in teaching reading in English for academic program...



132 Pedagogical Journal. 2018, Vol. 8. Is. 6A

implementation. However, as A.V. Shchepilova noticed here the level of formation of grammatical
structure plays a role: “the deeper the structure is located in the linguistic consciousness, the more
significant is the influence of the native language. At the surface level of the formulation of thought,
the transfer can be carried out from both the native and Russian languages into a foreign one. One of
the most important conditions for the implementation and direction of transfer is the degree of
universality of the structure in contacting languages. The universality of the phenomenon in terms of
transposition is more important than the similarity of the phenomenon with its analogue in the native
language” [ibid., 269]. “When linguistic phenomena in languages are based on the same rule, and this
rule belongs to the category of language universals, it requires the least effort to master it in a new
language.” Accordingly, common features in the studied languages facilitate learning. However, it is
necessary to emphasize that the formal similarity of phenomena, which are nevertheless different
functionally or semantically, creates a long-term interference [ibid.].

Under the conditions of subordinate Yakut-Russian bilingualism while reading internal
transposition factors can be universal grammatical word order rules in a sentence: 1) setting the subject
at the beginning of a sentence in three contacting languages; 2) in Russian and foreign languages object
as a verb-driven member of the sentence stands after the verb; 3) in Yakut language the conjugation of
a verb is distinguished by a variety of tense forms, as in English, which leads to the presence of
universal concepts (Continuous tenses, Present Perfect, Past Perfect, Past Perfect Continuous). Identical
morphological rules also facilitate transposition in reading. For instance, adjectives are inconsistent
with nouns in native and foreign languages (neither in gender, nor in case, nor in number), they do not
accept inflective endings and etc. Transfer is one of the natural mental processes of a person “that like
any other, needs to be developed” [ibid., 271]. Without considering the positive interlanguage and
intralingual transfer it is impossible to find a correct solution to the problem of teaching reading in
English to students who already possess this skill in Yakut and Russian.

The results of the study

Thus, the data of the assessment of students revealed a low level of development of reading skills
in English for students of 1-2 courses, but at the same time reading skills in native and Russian
languages formed at a sufficiently high level were found. Based on this, we concluded that the
formation of certain reading skills in native and Russian can serve as a support for the transfer of these
skills when learning to read in English. To accomplish this positive transfer, we have developed a
learning technology that allows students to implement it independently. The task of this technology is
also to mitigate the difficulties experienced by students when it is necessary to solve simultaneously
linguistic, sociocultural and semantic problems in the process of reading texts in English.
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TpyaHocTy npu 00y4eHUH YTEHUIO HA AHTIMHCKOM fI3BIKE 110 HANIPABJICHUIO
«ATpOMHIKEHEPUS» U CIIOCO0bI UX MPEO0A0JICHUS

HNBanoBa Oxcana HukoJiaeBHa

Kannunar nmegarorundyeckux Hayk,

noteHT kadenps! «ConnanbHO-TYMaHUTAPHBIX JTUCIIHTLIAHY,
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AHHOTanuA

JlanHast cTaThsl TMOCBAIIEHA BOMpOcaM OOYYEHHUS UTEHUIO Ha aHTJIUHCKOM SI3BIKE I10
HaIpaBJIEHUI0 «ATPOMHXKEHEpUs» B arpoBy3e. B crarbe paccMOTPEHO MOHSATHUE «TPYAHOCTD
YTEHUS», a TAK)KE MYTH BBISIBICHUS W MPEOJOJICHHS TPYIHOCTEH UTEHUS HA aHTJIIMHCKOM SI3BIKE
OyIyImux WHKEHEPOB B chepe CeTbCKOT0 XO03MCTBa, KOTOPHIE MOTYT OBITh YACTUYHO PEIICHBI 32
CUET UCIOJIB30BaHUs: |) TOI0KHUTENBHOTO MEpeHOCca OOIINX YMEHUI YTCHHUS C POJHOTO U PYCCKOTO
B YTCHHE HA MHOCTPAHHOM si3bike; |l) TpaHCTO3UIINYU ABJICHUMN, KOTOPhIE MMEIOT CXO/HBIC UYEPTHI C
SIBJICHUSIMA Ha POJIHOM M PyCCKOM si3bIkaX. [loka3aHo, 9TO MEpeHOC — OJMH M3 €CTECTBEHHBIX
MEHTAJIbHBIX MPOLIECCOB YEJIOBEKA, KOTOPBIN, KaK U JII000M Ipyroi, Hyxnaercss B pa3BuUTHH. Jlis
pelIeHus: MOCTaBICHHBIX 33/1a4 UCIIOJIb30BAIUCH CIIEYIOUINE METObI UCCIEI0BAHMS: U3yUYECHUE U
aHaJIM3 OTEUECTBEHHOW JMTEpaTypbl MO TpoOIeMe HCCICNOBAHUS; AaHAU3 JACHCTBYIOMIETO
y4eOHOTO TMOCOOMsT «AHTIMHUCKUAN SI3BIK JJI1 TEXHHYECKUX HaIMpaBJICHUI»; HaOMIOJCHHE 3a
MPOIIECCOM OO0Yy4YeHHUs UYTEHUIO CTyAeHTOB 1-2 KypcoB arpoBy3a; Oeceipl CO CTyJAEHTAaMU H
npenogaBaTensMu. [IpoBeeHHOE Hicce0BaHNE TO3BOIIIIO HAaM CIeTaTh CIIEIYIOIINE BBIBOABL: 03
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ydeTa IIOJOKUTEIBHOIO MEXBA3BIKOBOIO M BHYTPHA3BIKOBOIO IIEPEHOCA HEBO3MOXKHO HAWTH
KOPPEKTHOE pelleHne NpoOieMbl 00y4eHUsI NHOSA3BIUHOMY YTEHHMIO CTYJIEHTOB, yX€ BIIAJCIOLINX
9TUM YMEHHUEM Ha IKYTCKOM U PYCCKOM SI3BIKAX.

I[.]'[ﬂ NUTUPOBAHUA B HAYYHBIX UCCJICA0OBAHUAX
Meanosa O.H. The difficulties in teaching reading in English for academic program “Agro-
engineering” and its solutions // Tlenaroruueckuii sxypuain. 2018. T. 8. Ne 6A. C. 129-134.
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